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Abstract

The current study has as its objective to analyze the relationship between students’ attitude towards learning English and 
the procrastinating behavior at the academic level. Attitudes strengthen people’s motivation to learn a foreign language 
(Delfín, 2007), and procrastination, which involves unjustified delaying of activities, causes negative consequences in 
completing academic tasks postponement of responsibilities (Rodríguez & Clariana, 2017). The design was correlational, 
and the sample consisted of 55 students learning English. The instruments were the Attitudes towards English language 
learning questionnaire and the academic procrastination questionnaire. According to the results, evidence shows that 
there is a positive median relationship between the variables, leading us to conclude that despite having positive atti-
tudes towards learning English, procrastinating behavior does not diminish. The results of this study could be utilized in 
bilingual programs, or those could also be utilized to implement curricula in language programs at schools or universi-
ties. The idea is that higher education institutions include, as mandatory, the instruction of English as a global language.

Keywords: academic procrastination, attitude, English learning.

Actitudes hacia el Aprendizaje de Inglés y Procrastinación 
en Estudiantes de una Institución Privada Especializada en 
Idiomas Extranjeros en la Ciudad de Lima-Perú

Resumen

El objetivo del trabajo fue analizar la relación que existe entre la actitud de los estudiantes hacia el aprendizaje del inglés 
y la conducta de procrastinar. Las actitudes refuerzan la motivación de las personas para aprender un idioma extranjero 
(Delfín, 2007) y la procrastinación, la cual tiene que ver con el aplazo injustificado de actividades, y provoca repercusio-
nes negativas en las tareas académicas (Rodríguez & Clariana, 2017). El diseño fue correlacional y la muestra fue de 55 
estudiantes de inglés. Los instrumentos fueron el cuestionario de Actitudes hacia el aprendizaje del idioma inglés y el 
cuestionario de procrastinación académica. De acuerdo a los resultados se evidencia que existe relación positiva media 
entre las variables, con lo cual se concluye que, a pesar de tener actitudes positivas hacia el aprendizaje del inglés, la 
conducta de procrastinar no disminuye. Los resultados de este estudio podrían ser utilizados en programas bilingües 
o podrían también ser utilizados para implementar currículos de programas de idiomas en escuelas y universidades. 
La idea es que las instituciones de educación superior tengan como obligación la implementación del curso de inglés 
como idioma global.

Palabras clave: actitud, aprendizaje del inglés, procrastinación académica.
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Learning and speaking different foreign 
languages   in a globalized society is an unavoidable 
necessity, a matter of urgency, and even survival 
(Uribe, Gutiérrez, & Madrid, 2008), due to the fact 
that national borders are fading away and this is 
giving place to more of an interconnected and inter-
dependent world. A digital society means that people 
from different countries, cultures, and languages   
need to interact fluidly and easily with each other 
for various reasons (economic, political, cultural, 
scientific, etc.). For this reason, language learning is an 
incentive for new generations to assimilate customs 
and knowledge from other cultures. According to 
Bonilla and Rojas (2012, p. 1) “the learning of foreign 
or non-mother tongues has served as an effective 
tool in developing countries to promote their growth 
not only economic but also social”.

In Peru, the importance of learning languages, 
especially English, is marked by the opportunities 
it generates to build capacity as it is also a tool for 
cultural, social, and human development. Therefore, 
individuals who do not learn a second language will 
be at a disadvantage when competing in different 
areas, mainly work and professional activities (Bonilla 
& Rojas, 2012; Sosa, Gutierrez, & Velásquez, 2018). 
One of the problems is that there are still important 
obstacles when learning English involving factors 
as motivation, the valuation of others, and trust 
(Pontón & Fernández, 2014), the wide sociocultural 
level (Han, 2019) that provides support for learning, 
the linguistic place of origin (Del Valle et al., 2014), 
study time, type of school attended, and how of-
ten the language being learned is read (Santana, 
García, & Escalera, 2016), among others. All these 
situations make learning English difficult, and those 
obstacles become the reason for some projects to be 
postponed. The purpose of this study is to establish 
the relationship between the attitudes people have 
when learning English and procrastination. Fifty-
five participants who study English in a language 
institution of Lima, Perú were surveyed to find out 
about their attitudes towards learning English as a 
foreign language and the relationship between these 
attitudes and procrastination.

 Theoretical Framework
The main problem when learning a new lan-

guage would be the attitudes that people have. 
Attitudes play a fundamental role because they 
strengthen people’s motivation for learning. In turn, 
they become a motivating factor of the student who is 
learning a foreign language (Delfín, 2007). However, 
attitudes vary in the process of learning a language. 
They may range from patriotism, nationalism or 
internationalism in regards to the students’ home 
countries (Sullivan & Schatz, 2009) to attitudes 
regarding motivation, which could be positive, nega-
tive or neutral, and encompass cognitive, affective, 
conative, and evaluative components (Delfin, 2007). 
In other words, everyone has different reactions when 
facing the challenges of learning a second language 
(Lightbrown & Spada, 2006). Some are reluctant since 
before they started studying the language because of 
negative experiences they had, even in their attempts 
at writing English as part of the learning process 
(Roman-Perez, 2010). Others find resistance due to 
refusal to change, and still others simply don’t want 
to know anything about a foreign language. Larsen 
& Cameron (2008) describe the importance and 
complexity of context in learning English as a Sec-
ond Language, some factors that influence attitudes 
for learning English including parents, classmates, 
teachers, and ethnicity, among others.

Delfín (2007) points out that, within the com-
ponents of attitudes three stand out: the cognitive 
ones, including perception and beliefs about lan-
guage, the affective ones that collect the feelings that 
individuals have for or against language learning, 
and the behavioral ones, that involves the reaction 
people have when they are learning a new language. 
Similarly, Oroujlou & Vahedi (2011) mention that 
within this complexity of attitudes, cognitive, affec-
tive, conative, and evaluative components, beliefs 
and opinions about teaching, emotional reactions 
during teaching and learning, predisposition, and 
behavior in and out of the classroom are important. 
Here, the five individual differences of the appren-
tices proposed by Dörnyei (2006) as: personality, 
aptitude, motivation, learning styles, and strategies.
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Consequently, if the attitudes are biological 
predispositions and are part of the individual’s 
life, these are involved in the decision-making 
process of the student to do, postpone, or stop 
doing certain tasks. This study will be devoted 
to analyzing the postponement of tasks which is 
known in the scientific context as procrastination.

Procrastination is the attitude that students 
have with regards to postponing things, being the 
same as “postponing responsibilities (tasks or work) 
and decisions on a regular basis” (Garzón & Gil, 
2017b, p. 312). In the academic context, it would be 
the tendency of individuals to postpone academic 
tasks and to experience levels of anxiety associated 
with this postponement. This tendency to procras-
tinate not only affects the proper completion of 
academic tasks, but also has negative consequences 
on students’ health (Rodríguez & Clariana, 2017). 
For Álvarez (2010), procrastination is a construct 
that has been widely studied and therefore, there 
is no consensus on its definition, and most stud-
ies coincide in reporting postponement of tasks.

It is precisely in the university environment 
where procrastination presents an important 
problem, since not having acquired academic 
habits earlier, distraction is sometimes a factor to 
consider in Second Language learning, as Hwang 
et al. (2016) indicate. Some of the causes listed 
would be poor time management (Garzón & Gil, 
2017b), maladaptive perfectionism (Kurtovic, Vr-
doljak, & Idzanovic, 2019), also the lack of effective 
monitoring and control of academic assignments 
by the professor, as well as the effort to improve 
informational competencies by the student (Sureda-
Negre, Comas-Forgas, & Oliver-Trobat, 2015), the 
professor’s teaching method (Clariana, Cladellas, 
Badía, & Gotzens, 2011), disorganization and lack 
of cognitive and metacognitive strategies by the 
apprentice (Howell & Watson, 2007), and teach-
ing and learning methods during high school and 
university (Rodríguez & Clariana, 2017).

According to Steel (2007), between 80% and 
95% of university students have procrastinated at 
some point, and 75% of them acknowledge it. In 

that sense, it is not necessarily due to these causes 
described above, but it is one of the generalized be-
haviors that everyone at some point in life engages 
in. However, these causes result in poor academic 
performance and higher university dropout rates 
(Garzón & Gil, 2017a; Sirois & Kitner, 2015), poor 
professional training, lack of competencies when 
entering the workforce, among others.

The problems and consequences described 
above become catalyzers and motivation to con-
tinue deepening the knowledge of these variables 
to understand them properly and try to guide 
students. That way students can improve their 
attitudes towards language learning and time 
management and avoid procrastination. In that 
sense, the objective of this work lies in determin-
ing the relationship between procrastination and 
attitudes towards learning English in students of 
a private educational institution that specializes in 
teaching foreign languages in the city of Lima, Peru.

 Method

 Research Questions and Hypotheses
There are three research questions: (1) What 

are the levels of attitudes towards learning English 
according to their dimensions? (2) What is the 
relationship between relative attitudes for English 
language learning and procrastination? (3) Finally, 
what is the relationship between the dimensions of 
relative attitudes for English language learning and 
procrastination? The hypotheses based on these 
research questions are: (1) There is a high level of 
attitudes towards learning English according to 
their dimensions. (2) There is a significant relation-
ship between the dimensions of relative attitudes 
for English language learning and procrastina-
tion. Finally, (3) There is a significant relationship 
between the dimensions of relative attitudes for 
English language learning and procrastination.

 Type of Research and Design
The type of research presented is basic-cross-

sectional, and the design is non-causal correlational, 
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as its purpose was to describe the level of English 
language learning and academic procrastination, 
as well as establishing the association between the 
two variables in a particular context.

 Participants
A sample of N=55 English language students 

at the basic level of learning was utilized for this 
study. 20 were women and 35 men, all from a 
private educational institution, were included in 
the study. The participants’ average age was 31.65. 
Participants belong to professional careers as 
Industrial Engineering (9), Systems Engineering 
and Computer Science (7), Administration (15), 
Accounting (8), Medicine (8) and Law (8). It is 
important to point out that N=55 was a convenience 
sample from a small population that facilitated 
the data-collection process and access to the site.

 Instruments
The instrument used in this study was the 

Cuestionario de Actitudes hacia el aprendizaje del 
idioma inglés [Questionnaire of attitudes toward 
learning English], which is a questionnaire developed 
by Uribe, Gutiérrez & Madrid (2008), presenting a 
general reliability, using Crombach’s Alpha of .943. 
The questionnaire has 4 dimensions and presents 73 
items in total. The number of items per dimension 
and the reliability through Crombach’s Alpha for 
these dimensions is: related to the teacher: 17 items 
and a reliability of .837; related to the workbook: 16 
items and a reliability of .855; related to homework 
and class exercises: 21 items and a reliability of .879; 
and finally, related to the English class: 19 items and 
a reliability of .855. On the other hand, Busko’s aca-
demic procrastination questionnaire (1998), which is 
one-dimensional (Álvarez, 2010), has a reliability of 
.778 in the Crombach’s Alpha test. All this indicates 
that the instruments have high reliability and can be 
used without problems in the Peruvian population.

 Process
For the current research, the administra-

tion of the academic institution was previously 

and officially informed to obtain authorization 
for admission to the classrooms. These previous 
arrangements enabled the researchers to collect 
the data from the students of the basic level of 
English during the morning and afternoon shifts. 
It is important to note that the questionnaires 
were applied during the first and second week 
of classes. The students were informed about 
the purpose of the investigation and were asked 
for their voluntary collaboration by signing an 
informed consent document. Both question-
naires were administered, giving the students 
approximately 30 minutes to answer the questions. 
Subsequently, the questionnaire that lasted ap-
proximately 30 minutes between both tests was 
administered. Once the data were collected, the 
statistical analysis was carried out using the SPSS 
statistical software package v25.

 Results
Before analyzing the results, the normality 

test was carried out to verify that the sample 
had a normal distribution. Table 1, shows that 
the level of significance is greater than 5% in 
each case, indicating that Pearson’s correlation 
(p) can be used.

Table 1 
Kolmogorov-Smirnova. Test for Normality

Procrastination and 
dimensions of attitudes 

toward English 
language learning

Kolmogorov-Smirnova

Statistical gl Sig.

Procrastination 0.088 55 0.2

Attitudes related to the 
teacher

0.077 55 0.2

Attitudes related to the 
workbook

0.127 55 0.128

Attitudes related to 
classwork and homework

0.103 55 0.2

Attitudes related to English 
class

0.108 55 0.164

Note: a. Lilliefors significance correction.
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Based on the results obtained, the hypoth-
esis formulated at the beginning of the study will 
be rejected since there is a predominance of the 
medium to higher level of attitudes towards the 
learning of English.

The results were analyzed descriptively and 
inferentially. At a descriptive level, 20% (11) of the 
students have a low level of attitude towards learn-
ing English, 61.8% (34) have a medium level, and 
18.2% (10) have a high level. As it can be appreci-
ated, there is a significant percentage of students 
who have a low attitude towards learning, although 
most would have a good attitude to learn.

Regarding the attitudes towards learning 
English that students show according to the career 
of the respondents, out of the Industrial Engineer-
ing students who represent 16.4% of the sample, 
1.8% have a low level of attitude towards learning 
English, 9.1% have a medium level, and 5.5% have a 
high level. Out of students of Systems Engineering 
and Computer Science representing 12.7% of the 
sample, 3.65% have a low level, and 9.1% have a 
medium level of attitude toward learning English. 
When looking at the Administration students 
representing 27.3%, 3.6% have a low level, 16.4% 
have a medium level and 7.3% have a high level 
of attitude towards learning English. Out of the 
Accounting students representing 14.5% of the 
study sample, 3.6% have a low level and 10.9% 
have a medium level of attitude toward learning 
English. About the Medicine students that represent 
14.5% of the sample, 5.5% have a low level, 7.3% 
have a medium level and 1.8% have a high level 
of attitude towards English learning. Finally; for 
Law students representing 14.5%, 1.8% have a low 
level, 9.1% have a medium level, and 3.6% have a 
high level of attitude towards learning English. 
As it can be seen in these results, the students of 
Administration have a slight advantage in attitudes 
compared to the other careers, which implies that 
an important difference cannot be singled out.

Depending on the age of the participants, 
those in the age range that goes from 20 to 24, 
representing 7.3% of the total study sample, have 

a medium high level of attitude towards learning 
English. Those in the age range that goes from 
25 to 38, represent 76.4% of the total sample, out 
of which 16.4% have a low level, 45.5% are in the 
middle level, and, 14.5% have a high level of at-
titude towards the language. Students who are in 
the age range that goes from 39 to 52 represent 
16.4% of the total sample, out of which 3.6% are in 
the low level, 10.9% are in the medium level, and 
1.8% show a high level of attitude toward English 
language learning.

Regarding gender differences, men represent-
ing 36.45% of the sample, show 10.9% as having 
low level attitudes, 21.8% as having a medium level 
and 3.6% as having a high-level attitude towards 
learning English. In women, 9.1% have a low level, 
40% have a medium level, and 14.5% have a high-
level attitude towards English language learning. 
Therefore, it can be concluded that women have a 
better attitude to learn English compared to their 
male counterparts.

Regarding the level of procrastination and 
generally speaking, out of 100%, 21.8% (12) show 
a low level of procrastination; 63.6% (35), have a 
medium level, and 14.5% (8) show a high level. 
Therefore, it is observed that there is predomi-
nance of students with a tendency to procrastinate 
towards a high level, and only 21.8% are located at 
a low level of procrastination.

In terms of the level of procrastination by 
career, industrial engineering students represent 
16.4% of the total sample and predominantly have 
a medium high level: 10.9% medium level, and 
3.6% high level, and only 1.8% of the sample is at 
the low level. Systems and Computer Engineering 
students represent 12.7% of the sample and show 
a medium level of 10.9%, and a low level of 1.8%. 
Administration students represent 27.3% and 
have a high level of procrastination with 21.9%, 
and show 5.5% at the low level. Accounting stu-
dents represent 14.5% of the total sample and are 
predominantly 9.1% at the medium level, 3.6% at 
the low level, and 1.8% at the high level. Medical 
students represent 14.5% of the total sample, 12.7% 
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of these are also predominantly in the medium 
level, and only 1.8% at the high level. And finally, 
law students representing 14.5% of the total sample, 
are predominantly at the low level with 9.1%, at the 
medium level of 3.6% and 1.8% at the high level 
of procrastination. It is therefore concluded that 
procrastination levels by career, in most of them, 
does not present significant differences; there is 
only one difference in Law and Administration 
students where procrastination levels are low. 
However, the biggest trend is in the medium level, 
which is consistent with the other careers.

The level of procrastination by age presents 
interesting results. Students who are in the age 
range of 20 to 24, representing 7.3% of the total 
sample, generally show a low level of procrastina-
tion of 3.6%, 1.8% at the medium level and 1.8% at 
the high level. Students who are in the range of 
25 to 38 years of age, who represent 76.4% of the 
sample, are located at the level below of 14.5%, the 
average level of 50.9%, and the high level of 10.9% 
of procrastination. Students between the age ranges 
of 39 to 52 years of age show procrastination levels 

such as low level of 3.6%, medium level of 10.9%, 
and high level of 1.8%. This shows a predominance 
in the level of procrastination in students between 
the age ranges of 25 to 38 years of age, compared 
to students under 24 years of age and over 39 
years of age.

Regarding procrastination level according 
to gender, it can be appreciated that in the case 
of men, 12.7% have a low level, 18.2% have a me-
dium level, and 5.5% have a high level. On the 
contrary, in the case of women, 9.1% have a low 
level, 45.5% have a medium level, and 9.1% show 
a high level. Therefore, there are significant dif-
ferences in favor of men, given that they are the 
ones that show the least level of procrastination 
unlike women who show that they maintain a 
medium level; that is, they do not always comply, 
and neither do they cease to comply with academic 
homework on time.

Regarding the analysis by dimensions of the 
variables, in Table 2 it is evident that the students do 
not show marked differences in attitudes towards 
learning English.

Table 2 
Levels of Attitudes Towards English Language Learning, According to Dimensions of Attitudes for English 
Language Learning.

Levels
Attitudes related 

to the teacher
Attitudes related 
to the workbook

Attitudes related 
to classwork and 

homework

Attitudes related 
to English class

f % f % f % f %

Low 7 12.7 7 12.7 8 14.5 7 12.7

Medium 38 69.1 36 65.5 38 69.1 38 69.1

High 10 18.2 12 21.8 9 16.4 10 18.2

Total 55 100 55 100 55 100 55 100

Regarding the inferential results in the re-
lationship between attitudes toward English lan-
guage learning and procrastination, the observed 
significance value p=.01 is less than the theoretical 
significance value α=.05, (Table 3), so it can be 

stated that there is a positive median relationship 
(.693) between English language learning and 
procrastination. Based on the results obtained, the 
hypothesis of the current study will be accepted.
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Table 3 
Relationship Between Relative Attitudes for English Language Learning and Procrastination.

Attitudes toward English language learning

Procrastination

Pearson correlation (p) ,693**

Sig. (bilateral) 0

n 55

Note: ** The correlation is significant at the level 0.01 (bilateral).

According to the results shown in Table 4, the 
hypothesis presented in the current study will be 
accepted. It is important to point out that there 
is a significant relationship between the relative 

attitudes towards the learning of English and pro-
crastination, implying that there is predominance 
of the attitudes that the teacher have regarding the 
postponing of work by their students.

Table 4 
Relationship Between the Dimensions of Relative Attitudes for English Language Learning and 
Procrastination.

Dimensions of relative attitudes 
for English language learning

Procrastination

p Sig (bilateral)

Attitudes related to the teacher .468** 0

Attitudes related to the workbook
.393** .003

Attitudes related to classwork and homework .530** 0

Attitudes related to English class .440** .001

Note: ** The correlation is significant at the level 0.01 (bilateral).

Discussion
In general, students have slightly positive at-

titudes towards learning English. These results agree 
with the reports by Uribe and Gutierrez (2008), 
who claim that students are still prejudiced when 
it comes to learning English. This could be due to 
different reasons, among them: previous experi-
ences, the cultural environment where you live, 
personal interests, pressure, among others (Larsen 
& Cameron, 2008). However, despite these factors 
students try to learn the language since they think 
that it will be very useful in their futures (Antes, 
1999) given the predominance of this language in 
different aspects of life. Learning a new language 
gives the students some advantages that others, who 

do not know it, will never have. Also, according 
to Lasagabaster (2002), these students who learn 
the language develop positive attitudes towards 
the native community of the language they are 
learning, and have a desire to interact with native 
speakers and be part of the community.

As it can be appreciated, the students of Ad-
ministration have a slight advantage in attitudes, 
compared to students of other careers. Results 
in favor of this group would be due to the need 
to learn the language, because the activities they 
are going to carry out in their area of expertise 
require them to master languages in general, and 
most of the companies where they are going to be 
working demand close contact with international 



35

REVISTA COLOMBIANA DE PSICOLOGÍA VOL. 30 N.º 2 JULIO-DICIEMBRE 2021 ISSN 0121-5469 IMPRESO | 2344-8644 EN LÍNEA BOGOTÁ COLOMBIA - PP. 27-39 

ATTITUDES TOWARD LEARNING ENGLISH AND PROCRASTINATION

markets. Likewise, these students will have to 
deal with the international economic, social, and 
political needs of this century (Bonilla & Rojas, 
2012; Córdova, 2011). Therefore, language learn-
ing is always an advantage and opens a window 
to better opportunities.

Students who are 25 to 38 years old represent 
better attitudes towards learning English and those 
who are between 20 and 24 years old have the low-
est levels of attitudes. Some reports indicate that 
there are no negative effects on the cognitive and 
linguistic development of students (Cenoz, 2003) 
when teaching and learning language at an early 
age; quite the contrary, there are more positive 
attitudes (Agulló, 2006; Gálvez, 2001; Littlewood, 
2001). However, if you learn the language later in 
life, because of prior educational or labor require-
ments, it can be evidenced that there are negative 
attitudes, which improve as students at the age of 
25 or older already need to learn English because 
of their profession, business, or travel obligations. 
This, of course, improves the attitude toward learn-
ing the second language.

It can also be concluded that women have 
a better attitude to learn English compared to 
their male counterparts. These results are con-
sistent with other reports (Kobayashi, 2010; Lai, 
2007), where is evidenced that women’s attitudes 
towards English language learning are generally 
more positive than men’s attitudes. These differ-
ences are marked by motivational aspects and the 
consequent achievement: women state that they 
learn languages to build academic relationships 
and to favor intercultural learning, while men do 
so for travel and fun (Mitchell & Myles, 2004).

On the other hand, regarding the procras-
tinating behavior, the results show that there is a 
high tendency to procrastinate. Only a percentage 
of 21.8% show evidence that they do not procras-
tinate, confirming findings of a previous study 
(Onwuegbuzie, 2004). This behavior may be due 
to multiple factors described in previous studies 
as: the teacher’s teaching method (Clariana, Cl-
adellas, Badía, & Gotzens, 2011), disorganization 

and lack of cognitive and metacognitive strategies 
by the trainee (Howell & Watson, 2007), teaching 
and learning methods during high school and 
university (Rodríguez & Clariana, 2017), and 
low beliefs of self-efficacy by the students (Steel, 
2007), among others. These results are repeated 
in the majority of students regardless of the type 
of career they have. The only difference found 
among students from different careers shows 
that Law and Administration students have lower 
average procrastination levels. This difference is 
also due to the knowledge, responsibilities and 
duties that are required of these professionals in 
their professional lives.

Also, there is predominance in the level of 
procrastination for students in the age range of 25 
to 38, compared to students under 24 years of age 
and over 39 years of age. These results contradict 
studies as those of Rodríguez and Clariana (2017), 
who point out that the highest level of procrasti-
nation occurs in students under 25 years of age. 
Therefore, the results of this research would be 
due to the type of sample utilized where only 7.3% 
of the total sample are under 25, and most are in 
the range of 25 and 30 years of age, being the ones 
who have the most procrastination compared to 
students who are older. In this sense, it is important 
to note that older students tend to procrastinate 
less than younger students, as the previous reports 
point out. In addition, we must bear in mind that 
most of the students have jobs or are university 
students, so they give more importance to the 
activities of their workplace or to academic tasks 
of their universities.

Regarding gender, results show that there are 
significant differences in favor of men, given that 
they are the ones who procrastinate less, unlike 
women who procrastinate more. These results are 
also contrary to previous studies (Meisenberg & 
Woodley, 2015; Ozer, Demir, & Ferrari, 2009), 
which report that women tend to procrastinate 
less than men, due to more self-regulated academic 
behavior and demands perceived, in contrast to 
their male peers. These results in favor of women are 
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contrasted in studies as those by Demiroren, Turan, 
and Oztuna (2016) that confirm that women have 
higher scores in responsibility compared to men.

Regarding the inferential level, it is observed 
that the relationship between attitudes related to 
English language learning and procrastination 
shows a positive median of .693; that is, while the 
attitude to learn the language improves, the level 
of procrastination also increases. This result not 
only occurs at a general level, but at the level of 
each of the dimensions of the attitude of learn-
ing English. This means that the student always 
procrastinates, regardless of whether or not the 
student complies with the tasks of class–if the 
teacher is good or bad, if the classes are interesting 
or not, and if you have to develop the exercises 
in the book or not. The first impression is that 
one can think that this postponement behavior 
is given by a lack of interest or motivation on the 
part of the student. However, there are studies 
that report the opposite, that this postponement 
is because of the lack of interest or motivation of 
the students (Cerino, 2015; Lee, 2005), but due to 
beliefs of self-efficacy and greater confidence in 
their own abilities, under the logical principle that 
“later is better”.

Considering its dynamic nature (Ackerman 
& Gross, 2007), procrastination changes over 
time. Procrastination is also related to educa-
tional variables; however, within a complex system 
where context and learning strategies must also 
be included (Qingquan, Chatupote, & Teo, 2008). 
This means that the characteristics of the sample 
in this study should be taken into account. In the 
context of non-formal education, procrastination 
is an unintentional situation that still happens 
because people have several other commitments 
that they must fulfill.

Conclusions
Although students have positive attitudes 

towards English language learning, they also have 
a high rate of academic procrastination. This cor-
relation is due to the characteristics of the sample 

studied, including in the majority professionals 
or those who are following professional careers. 
Considering that the demand for tasks in these 
students is excessive, the behavior of procrasti-
nation is not because of a lack of interest but to 
the same burden of tasks that students have. This 
leads to postponement of the course tasks until 
just before reaching a deadline.

The methods utilized in this study were 
entirely quantitative methods because they lent 
themselves to the accessibility and promptness of 
the sample that was available, so the survey was 
convenient. However, the space for additional 
(complementary data), could be created by using 
qualitative of mixed methods. A semi-structured 
interview would be a good approach as the prompts 
that the interviewers could use in that context 
would open the conversation to the type of inter-
action where the experiences of students would 
be known more in depth. The triangulation of the 
quantitative and qualitative methods would enrich 
the data obtained in the end.

References
Ackerman, D., & Gross, B. (2007). I Can Start jme Manus-

cript Next Week, Can´t I? The Task Characteristics 
Behind why Faculty Procrastine. Journal of Marketing 
Education, 29, 97-110.

Agulló, G. (2006). Overcoming Age-related Differences. 
elt Journal, 60(4), 365-373.

Álvarez, O. (2010). Procrastinación general y académica 
en una muestra de estudiantes de secundaria de 
Lima metropolitana. Revista Persona, 13, 159-177. 
Retrieved from https://dialnet.unirioja.es/servlet/
articulo?codigo=3646976

Antes, T. A. (1999). But Will I Ever Use this Foreign 
Language? Student Perception of the Applicability of 
Foreign Language Skills. Foreign Language Annals, 
32(2), 219-233.

Bonilla, A., & Rojas, R. (2012). El aprendizaje de lenguas 
extranjeras como herramienta para el desarrollo 
humano. Congreso Iberoamericano de las Lenguas 
en la Educación y en la Cultura / IV Congreso Leer.
es. Salamanca, España, 5 al 7 de septiembre.

about:blank
about:blank
http://Leer.es
http://Leer.es


37

REVISTA COLOMBIANA DE PSICOLOGÍA VOL. 30 N.º 2 JULIO-DICIEMBRE 2021 ISSN 0121-5469 IMPRESO | 2344-8644 EN LÍNEA BOGOTÁ COLOMBIA - PP. 27-39 

ATTITUDES TOWARD LEARNING ENGLISH AND PROCRASTINATION

Cenoz, J. (2003). El efecto aditivo del bilingüismo en la 
adquisición de una tercera lengua: una revisión. Re-
vista Internacional de Bilingüismo, 7 (1), 71-87. https://
doi.org/10.1177/13670069030070010501

Cerino, E. S. (2015). Relationships Between Academic 
Motivation, Self-efficacy, and Academic Procras-
tination. Psi Chi Journal of Psychological Research, 
19(4), 156-163.

Clariana, M., Cladellas, R., Badía, M., & Gotzens, C. 
(2011). La influencia del género en variables de 
la personalidad que condicionan el aprendizaje: 
inteligencia emocional y procrastinación académica. 
Revista Electrónica Interuniversitaria de Formación 
del Profesorado, 14(3), 87-96.

Córdova, G. (2011). Enseñanza y aprendizaje del inglés 
y las pobrezas imperceptibles. Revista Electrónica 
Actualidades Investigativas en Educación, 11(3), 
1-30.

Del Valle, J.A., Soto, C. E., Sandoval, J. L., Otárola, J. E., 
Valdés, M. A., & Sanhueza, H. H. (2014). Elementos 
asociados al idioma Mapuzungun que facilitan y/u 
obstaculizan el proceso de aprendizaje del idioma 
inglés en Estudiantes de origen mapuche. Revista 
de Comunicación de la seeci, año xvii (34), 1-23.

Delfín, B. (2007). Actitud de los estudiantes universitarios 
hacia el aprendizaje del inglés. Revista electrónica 
de humanidades, educación y comunicación social, 
2(2), 1-35.

Demiroren, M., Turan, S., & Oztuna, D. (2016). Medical 
Students’ Self-efficacy in Problem-based Learning 
and its Relationship with Self-regulated Learning. 
Medical Education Online, 21(1), 1-9. https://doi.
org/10.3402/meo.v21.30049

Dörnyei, Z. (2006). Individual Differences in Second 
Language Acquisition. aila Review, 19, 42-68.

Gálvez, D. J. (2001). Enseñanza del inglés en segundo ciclo 
de educación infantil. Mérida: Junta de Extremadura, 
Dirección General de Ordenación, Renovación y 
Centros.

Garzón, A., & Gil, J. (2017a). El papel de la procrastinación 
académica como factor de la deserción universitaria. 
Revista Complutense de Educación. 28(1), 307-324. 
Retrieved from https://revistas.ucm.es/index.php/
RCED/article/viewFile/49682/50135

Garzón A., & Gil, J. (2017b). Gestión del tiempo y 
procrastinación en la educación superior. Universitas 
Psychologica, 16(3), 1-13. https://doi.org/10.11144/
Javeriana.upsy16-3.gtpe

Han, Y. (2019). Written corrective feedback from an 
ecological perspective: The interaction between the 
context and individual learners. System. 80, 288-303. 
https://doi.org/10.1016/j.system.2018.12.009

Howell, A., & Watson, D. (2007). Procrastination: 
Associations with achievement goal orientation 
and learning strategies. Personality and Individual 
Differences, 43, 167-178. http://dx.doi.org/10.1016/j.
paid.2006.11.017

Hwang, W. Y., Shadiev, R., Hsu, J., Huang, Y., Hsu, G., 
& Lin, Y. (2016). Effects of storytelling to facilitate 
efl speaking using Web-based multimedia system. 
Computer Assisted Language Learning, 29(2), 215-241,

Kobayashi, Y. (2010). The Role of Gender in Foreign 
Language Learning Attitudes: Japanese Female 
Students’ Attitudes Towards English Learning. 
Gender and Education, 14(2), 181-197. https://doi.
org/10.1080/09540250220133021

Kurtovic, A., Vrdoljak, G., & Idzanovic, A. (2019). 
Predicting Procrastination: The Role of Academic 
Achievement, Self-efficacy and Perfectionism. 
International Journal of Educational Psychology, 
8(1), 1-26. http://dx.doi.org/10.17583/ijep.2019.2993

Lai, M. L. (2007). Gender and Language Attitudes: A 
Case of Postcolonial Hong Kong, International 
Journal of Multilingualism, 4(2), 83-116, http://dx.doi.
org/10.2167/ijm068.0.

Larsen, D., & Cameron, L. (2008). Research Methodology 
on Language Development From a Complex Systems 
Perspective. The Modern Languaje Journal, 92(2), 
200-213

Lasagabaster, D. (2002). The Role of Instrumental and 
Integrative Attitudes in a Multilingual Context. 
In II Simposio Internacional del Bilingüismo. 
1693-1705. Retrieved from http://ssl.webs.uvigo.
es/actas2002/09/07.%20David%20Lasagabaster.pdf

Lee, E. (2005). The Relationship of Motivation and Flow 
Experience to Academic Procrastination in University 
Students. The Journal of Genetic Psychology, 166(1), 
5-14. http://dx.doi.org/10.3200/GNTP.166.1.5-15.

https://doi.org/10.1177/13670069030070010501
https://doi.org/10.1177/13670069030070010501
about:blank
about:blank
https://revistas.ucm.es/index.php/RCED/article/viewFile/49682/50135
https://revistas.ucm.es/index.php/RCED/article/viewFile/49682/50135
about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.1080/09540250220133021
https://doi.org/10.1080/09540250220133021
about:blank
about:blank
about:blank
http://ssl.webs.uvigo.es/actas2002/09/07.%20David%20Lasagabaster.pdf
http://ssl.webs.uvigo.es/actas2002/09/07.%20David%20Lasagabaster.pdf
about:blank


38

DEPARTAMENTO DE PSICOLOGÍA  FACULTAD DE CIENCIAS HUMANAS  UNIVERSIDAD NACIONAL DE COLOMBIA

ROMÁN J.  MARQUINA L . ,  EDSON J.  HUAIRE I . ,  VICTOR E .  HORNA C. ,  ROGER M.  VILLAMAR R.  & AAKASH K.  GARCÍA

Lightbrown, P., & Spada, N. (2006). How Languages 
are Learned. Oxford (uk): Oxford University Press.

Littlewood, W. (2001). Student’s Attitudes to Classroom 
English Learning: A Cross-cultural Study. Language 
Teaching Research, 5(1), 3-28.

Meisenberg, G., & Woodley, M. A. (2015). Gender Differen-
ces in Subjective Well-being and Their Relationships 
with Gender Qquality. Journal of Happiness Studies, 
16(6), 1539-1555. https://doi.org/10.1007/s10902-014-
9577-5

Mitchell, R., & Myles, F. (2004). Second Language Learning 
Theories (2nd ed.). London: Hodder Arnold.

Onwuegbuzie, A. (2004). Academic Procrastination 
and Statistics Anxiety. Assessment and Evaluation 
in Higher Education, 29(1), 3-19.

Oroujlou, N., & Vahedi, M. (2011). Motivation, Attitude, 
and Language Learning. Procedia–Social and Beha-
vioral Sciences, 29, 994-1000. https://doi.org/10.1016/j.
sbspro.2011.11.333

Ozer, B. U., Demir, A., & Ferrari, J. R. (2009). Exploring 
Academic Procrastination Among Turkish Students: 
Possible Gender Differences in Prevalence and Re-
asons. Journal of Social Psychology, 149(2), 241-257. 
https://doi.org/10.3200/SOCP.149.2.241-257

Pontón, M. L., & Fernández, S. (2014). Eficacia de 
la enseñanza adaptativa en el aprendizaje del 
inglés de personas adultas. Magister, 26, 82-89. 
Retrieved from https://dialnet.unirioja.es/servlet/
articulo?codigo=5591909

Qingquan, N., Chatupote, M., & Teo, A. (2008). A Deep 
Look into Learning Strategy Use by Successful and 
Unsuccessful Students in the Chinese efl Learning 
Context. relc Journal, 39(3), 338–358. https://doi.
org/10.1177/0033688208096845

Rodríguez, A., & Clariana, M. C. (2017). Procrastinación 
en estudiantes universitarios: Su relación con la 
edad y el curso académico. Revista Colombiana De 
Psicología, 26(1), 45-60. http://dx.doi.org/10.15446/
rcp.v26n1.53572

Roman-Perez (2010). Whatever Works: Electronic Chicken 
Soup for Reluctant esl Writers. The Clearing House: A 
Journal of Educational Strategies, Issues and Ideas, 76(6), 
310-314 https://doi.org/10.1080/00098650309602027

Santana, J. C., García, A., & Escalera, M. E. (2016). Variables 
que influyen sobre el aprendizaje del inglés como 
segunda lengua. Revista Internacional de Lenguas 
Extranjeras, 5, 79–94. https://doi.org/10.17345/
rile5.1004

Sirois, F. M., & Kitner, R. (2015). Less Adaptive or More 
Maladaptive? A Meta-analytic Investigation of 
Procrastination and Coping. European Journal of 
Personality, 29(4). 433–444. https://doi.org/10.1002/
per.1985

Sosa, G., Gutierrez, B., & Velásquez, M. A. (2018). 
Aprendizaje del inglés, una contribución al desarrollo 
profesional de los ingenieros industriales. Boletín 
virtual, 7, 206-212.

Steel, P. (2007). The Nature of Procrastination: A Meta-
analytic and Theoretical Review of Quintessential 
Self-regulatory Failure. Psychological Bulletin, 133(1), 
65-94. http://dx.doi.org/10.1037/0033-2909.133.1.65

Sullivan, N., & Schatz, R. T. (2009). Effects of Japanese 
National Identification on Attitudes Toward Lear-
ning English and Self-assessed English Proficiency. 
International Journal of Intercultural Relations, 33(6), 
486-497. https://doi.org/10.1016/j.ijintrel.2009.03.001

Sureda-Negre, J., Comas-Forgas, R., & Oliver-Trobat, 
M. (2015). Plagio académico entre alumnado de 
secundaria y bachillerato: Diferencias en cuanto 
al género y la procrastinación. Comunicar, 22(44), 
103-111. Recuperado de https://search.proquest.com/
docview/1675861535?accountid=43847

Uribe D., Gutiérrez, J., & Madrid, D. (2008). Las actitudes 
del alumnado hacia el aprendizaje del inglés como 
idioma extranjero estudio de una muestra en el sur de 
España. Revista internacional de didáctica de las len-
guas extranjeras, (10), 85-100. Recuperado de https://
dialnet.unirioja.es/servlet/articulo?codigo=2661436 

about:blank
about:blank
about:blank
about:blank
about:blank
https://dialnet.unirioja.es/servlet/articulo?codigo=5591909
https://dialnet.unirioja.es/servlet/articulo?codigo=5591909
about:blank
about:blank
http://dx.doi.org/10.15446/rcp.v26n1.53572
http://dx.doi.org/10.15446/rcp.v26n1.53572
about:blank
https://doi.org/10.17345/rile5.1004
https://doi.org/10.17345/rile5.1004
https://doi.org/10.1002/per.1985
https://doi.org/10.1002/per.1985
http://dx.doi.org/10.1037/0033-2909.133.1.65
about:blank
https://search.proquest.com/docview/1675861535?accountid=43847
https://search.proquest.com/docview/1675861535?accountid=43847
https://dialnet.unirioja.es/servlet/articulo?codigo=2661436
https://dialnet.unirioja.es/servlet/articulo?codigo=2661436


39

REVISTA COLOMBIANA DE PSICOLOGÍA VOL. 30 N.º 2 JULIO-DICIEMBRE 2021 ISSN 0121-5469 IMPRESO | 2344-8644 EN LÍNEA BOGOTÁ COLOMBIA - PP. 27-39 

ATTITUDES TOWARD LEARNING ENGLISH AND PROCRASTINATION

Annex 1
Figure A1. Model of Psychological Empowerment in Women

Note: The rectangles show the manifest variables and the ellipses the latent variables. Each indicator is associated with an error variance (ε). The values in 
the arrows are the factorial loads. Standardized parameters. On the model fit X2

SB(19, n=877)=92.9, p= .001, CFI= .96, TLI= .92, RMSEA= .07, SRMR= .04. All 
parameters are statistically significant p<.001. The maximum likelihood was estimated with the robust Santorra-Betler correction (SB).

Figure A2. Model of Psychological Empowerment in Men

Note: The rectangles show the manifest variables and the ellipses the latent variables. Each indicator is associated with an error variance (ε). The values in 
the arrows are the factorial loads. Standardized parameters. On the model fit X2

SB(19, n=692)=100.1, p= .001, CFI= .94, TLI= .91, RMSEA= .07, SRMR= .05. All 
parameters are statistically significant p<.001. The maximum likelihood was estimated with the robust Santorra-Betler correction (SB).
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