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Plan 

1. The Argentine context 

2. How has WAC contributed to our 
research? 

3. Our lines of research 

4. What has WAC meant for me? 

5. How can our research contribute to WAC 
scholarship?  
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Argentine universities 

3 

Free access 

Most Social Science 
courses require writing for 

assessment purposes. 

Writing taken for granted. 

 Teachers complain about 
students’ writing. 
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Writing in Argentine universities 

 2000 

 Research focused on 
students’ literacy 
deficits. 

 Remedial writing 
courses. 

 Emergent debate: 
teaching writing at the 
university level? 

 Current debate: who, 
how, when, where 

should teach writing? 

 Train partial aspects of 
language through gradual 

decontextualized drills.  

 Help students take part in 
whole situated practices. 

 Contrasting conceptions 
about reading, writing, 
learning and teaching. 
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How has WAC contributed to 
our thinking? 
 “Writing is a complex process integrally related to 

thinking.  

 WAC means active learning across the curriculum.  

 Curriculum change depends on scholarly exchange 
among faculty members.  

 Writing helps students make connections.  

 WAC helps faculty members make connections, with 
students and with each other.  

 WAC leads to other reforms in pedagogy, curriculum, 
and administration.”  

Elaine Maimon (1997, cited by Russell, 1997 and 2000) 
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How has WAC contributed to 
our thinking? 

 

 “writing is a means, not an end” 

 “student improvement in communication 
skills is certainly part of WAC, but is not its 
only goal.” (Susan McLeod, 2000) 

 

 “In most classes the primary method 
students have for communication is 
writing.” (Bazerman, 1997) 

 
7 Paula Carlino, IWAC 2016 



Re-contextualizations needed 

 Address reading, not just writing. 

 Emphasize “Writing intensive courses”  

 more sustainable in public universities  

 clearer expression of writing for active learning 
and discipline-specific teaching. 

 Develop research. 
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Our research informed by WAC, 
AcLits & Disciplinary Didactics 

What do 
other 
teachers do 
with 
reading and 
writing in 
their 
disciplines? 

 

What can I 
do with 
reading and 
writing  

in my 
Psychology 
classes? 

 

What 
happens 
when a 
teacher 
integrates 
reading and 
writing in 
her 
discipline? 

 

 

 

9 Paula Carlino, IWAC 2016 



Academic Literacies 
& 

Disciplinary Didactics 

 Theoretical models 

 Research 
methodologies 

 Ethnography 

 Design-based 
intervention studies 

 

 

 Practical resources 
for teachers 

 Movement towards 
action and curricular 

change. 

 

Distinctive features 
of WAC 
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What can I 
do with 
reading and 
writing in my 
Psychology 
classes /  

in teacher 
development 
workshops? 

 

 

Action 

research 

Our research informed by WAC 
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Our research informed by WAC 
& AcLits 

What do 
other 
teachers say 
they do with 
reading and 
writing in 
their 
disciplines? 

 

 
In Argentine 

universities 

Universities in 

U.S. and 

Australia 
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iOur research informed by WAC 
& AcLits 

What do 
other 
teachers say 
they do with 
reading and 
writing in 
their 
disciplines? 

 

Universities 

in U.S. and 

Australia 

Internet 

search 
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What do 
other 
teachers say 
they do with 
reading and 
writing in 
their 
disciplines? 

 

 

Teacher and 

student 

interviews 

National 

survey 

In Argentine 

universities 
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Our research informed by WAC, 
AcLits & Disciplinary didactics 

What 
happens 
when a 
teacher 
integrates 
reading and 
writing in her 
discipline?  

 

 

Class 

observation 

•Naturalistic 

studies 

•Design-

based 

intervention 
studies 
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 2 types of inquiry:  

 Naturalistic research (ethnographic methodologies) 

 Collaborative design-based intervention studies: 
Together with a disciplinary teacher, we design a 
teaching sequence about specific subject contents, 
which is then implemented in her classes.  

 Video or audio recordings of class interactions are 
afterwards analyzed.  

 In Engineering, Linguistics, History, and Biology 
classes at university, and in Biology and Social Science 
classes at High-school.  
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What happens when a teacher integrates 
reading and writing in her discipline? 
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 Integrating writing in two Biology courses at 
college yielded very different results: 

 In one of the courses, we observed that writing 
served its purpose as a learning tool.  

 In the other Biology course, disciplinary content 
teaching was eclipsed by the teaching of writing.  

 We can compare these findings by saying that in 
the first case students wrote to learn Biology. 
However, in the second case Biology was just a 
topic to learn writing.  
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Findings I. What happens when a teacher integrates 

reading and writing in her discipline? 

 

Lionel Alfie’s dissertation 

work in progress 
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 The first time an Engineering professor implemented       
a co-designed teaching sequence, writing did not 
serve as a tool for learning disciplinary content but 
became an object of instruction per se: he lectured 
about how to write a Numeric Methods' Manual.  

 We discussed this situation with the teacher through 
analyzing the video-recording.  

 A second version of the sequence was implemented. 
This refinement process will be repeated once more, 
and we will analyze not only class interactions but the 
teacher’s professional development process as well.  
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Findings II. What happens when a teacher 

integrates reading and writing in her discipline? 

 

Guillermo Cordero’s dissertation 

work in progress 
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 Regarding secondary classes, we helped two Biology 
teachers to design a teaching sequence about Protein 
Synthesis. 

 As part of the sequence, students watched an 
animation about the two stages of Protein Synthesis 
process, during which they took notes and discussed 
their interpretations.  

 A few lessons later, students were required to write 
explanatory figure legends of images taken from the 
animation. They had to consult class notes and texts 
from a reading dossier .... 
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Findings III. What happens when a teacher 

integrates reading and writing in her discipline? 

 

Carolina Roni’s dissertation 

work in progress 
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 …. After a first attempt to promote reading for writing 
about these molecular processes, students wrote the 
figure legends without resorting to the reading 
dossier. They said that during class discussions they 
had developed enough knowledge to do the task. 
Reading was superfluous for them.  

 Together with the Biology teachers, we slightly 
changed the sequence to encourage reading.  

 Our observations showed that students resorted to 
reading only when the teachers were able to involve 
them in a clear reading purpose from their point of 
view, and gave them situated guidance on how to use 
the texts to solve the writing task. 21 

Findings III (cont.). What happens when a teacher 

integrates reading and writing in her discipline? 

 

Carolina Roni’s dissertation 

work in progress 
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 A body of collective 
scholarship to 
shelter my 
incipient and 
isolated 
experiences 

 Theoretical and 
practical support 

 

 Reading 

 Analysis of 
classroom 
interactions: gap 
between intentions 
and outcomes 
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Thank you! 
 

paulacarlino@yahoo.com 

 

 

 

 

 

https://sites.google.com/site/giceolem/ 
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