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®* (Loals of the [resentation

Explore how changes in policy actions--

a shift from bilingual education to English
only-- were consequential in supporting and
then constraining particular forms of
community and related social and academic
Identity potentials afforded students as well as
their teacher

=
9
2
2
*
9
-
®
5 ®
*

- @
- @
e
- 2




L

>
=
me
O
Q
O
S
M
O
-
=3
Q)
2+
<
¢
>
-
Q
<<
0
¢
)

By contrasting a common event across school years--
the first time the teacher spoke to the class as a whole
group, we identify a rich point (Agar, 1990) or
anchor for exploring how changes in policy beyond
the classroom shaped what was discursively possible
and how this, in turn, supported and constrained
particular 1dentity potentials for the collective as well
as individuals within the collective
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Backward and Forward Mapping

I will then present a series of analyses within and across
years that that involve a process of backward and forward
mapping from this rich point to construct a focused data
for analysis of the impact of shifts in a systematic manner

Through this analysis, I make visible how multiple levels
of analytic scale are necessary to build warranted claims
about the impact of policy on the discursive construction in
the classroom community and identity potentials for
teacher and students.
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| l. Thc E_thnographg(i 99 i~ZOOZ) as a

.» foundation for contrasting actions

The contrastive analyses are possible given a longtudinal
ethnography undertaken with Beth Yeager from 1991-2000
in her fifth and sixth grade classes

The data records include parallel collections each year:

Video tapes of the first three weeks of school (all day-- 6 hrs/da)
and purposeful samples of cycles of activity across the school year
(ca. >100 hours of video tapes of key events)

Artifacts produced by students within these cycles of activity
Interviews (formal and informal) of teacher and students

Public records of policy decisions related to what occurred each
year

Ongoing work with the teacher ethnographer (one of the authors)
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Tc"ing (_ase]

Con’crast Analgses of the E_H:cc’cs of Fo]icg
Changes (Bilingual I” ducation to English-Only)

on OPPor’cunitics of the (Construction of Social
|dentities of the | eacher and [Jer Students



2 JUSED TOKNOW THAT

Tl‘:is statement bg a fifth grade student occurred
in 1998, Fo”owing the move of the local School

Poard to eliminate bilingual education and move to

Eng]ish Onlg, ﬁ

A state-wide vote in (_alifornia to initiate an
English~©n!g Policg in schools (as a general
a roach; statewide exceptions existed, but not in
/E (_ districtin which the studg took P!ace)
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82 | USED TOKNOW
bs THAT

= T his statement occurred in Beth’s classin 1998 and was part
5 of a ]arger conversation in which José told her that he knew the

concept n Spanish but did not know it anymore, now that he
had to sPeak English

This statement led to a series of analgses of classroom

Practices pre andfos‘c this critical moment of Policg shift from
different ang]es o)

VISiOn ~-

he student (as indicated in his statement)

he teacher (through reflective writing and interviews

"he school board and state Policy (through iclenthcﬂing
Po]icg changes across the 10 3@81‘5)
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W hat Social Id entitiesand O pp ort un ities
for LearningCa nB eCo nstructed

Wh at are the way s of
* Being
By the Tea.cher * KNO WING by Students

* D OING
po ssi ble t o be
con stru cted by
teache rs and
studen ts

When policy ACTION S limit the linguisticre source
curriculum m aterials and instructional a pproachestl
teachers and students are required to use
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Interactional Ethnography

Tl‘:e theoretical framework we used to guidc this
research brought together /ntcracﬁona/

' fAnogra /w, Baéﬁf/}@ and related 506/bcu/tura/
theories c.g, \/ﬂgotséﬂ)

[nteractional |~ tﬁnograp/y draws on theories from
cultural anf/n*oloo/ogﬂ that are Practice oriented
theories that frame the studg of the ways in which
People construct the Pattems and Practices of life
within a social group
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Interactional Ethnographg

T}wese theories Provide a coherent set ofor/ént/}?g

theories for stud 9i ng:

what is accomplished over time, and

who has access to what
cultural Practices,
processes,
resources,
language(s) and
roles and relationships
when and where,
in what ways (how),
under what conditions,

for what purposes, and
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|nteractional Sociolinguistics

[nteractional |~ tﬁnograp/y draws on [nteractional
50C/b//}7gu125f/b5 (cf. Gumpcrz> focusin g on
language (and other semiotic 5g5tems> in use to
examine

— the Pattems o{: language use an& what members
construct in and through such use

— the communicative demands entailed bg
membership " Particular social groups (e.g.,

class) peer group, Familg)

— the interaction accomplishment of events of

evergday life
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BN
: (ritical Discourse Analgsis

° /nteracﬁona/ I tﬁnograloﬁﬂ draws on work in
(_ritical [Discourse Ana/ﬂsis to examine

— How, as texts are constructecl) the discourse choices of the
writers/speakers shapc) and in turn are shapecl 59, the
cﬂeveloping oral, written and/or visual text being constructed ]33
members of a class (cf. Fairclough)

How discourse choice simultaneous}? represent a text, a socia
Prac:tice, and a discourse process (ct. Fairclough)

How the choices amongf available discourse of writers/speakers
inscribe Particular social identities for self and others (c . ]vanic}
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Past 1:] ife in Sixth (arade: Alex,
i /92

Our community has a lot to do over the year.
Sometimes our community gets different during the
year. What | mean is like the first day | walked in the
door [in January of the school year that began in
September]. | was new and nervous, just me thinking
who am I, trying to make friends.

| came in the door. Other students explained how to do
the Writer’s Workshop. | didn’t understand the three
logs. Other kids and the teacher explained. Now I’m
just part of everyone else. (Green & Dixon, 1993).
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FPast 1:] ifein Sixth (Grade: E_velgn

...My class I1s a community. Each of us can talk
Spanish and English. We translate to Spanish and
English. We have to cooperate at the same time.
When Ms. Y. talks English and Spanish, that’s a
help. Each of us is different and describe the words
differently.

— Evelyn, 1991-1992 (Excerpt - Community Essay)
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Fast2:] ife in [Tifth (Grade (i 997)

/n our Tower commun/zy, we have our own /anguagc as well as the
/anguagcs we Ering from outside (like 5/93/7/:5/7 and |~ ng/ﬁsﬁ) which
/7(’:‘/}9(’:‘(]/ us make our own /3nguage. 50, for exam/o/e, someone that /s
not from our classroom commun/iy would not understand what

insider, outsider, think twice, notcta/é/hg/ notema;é/r:g, [iterature /og
and /carn/hg /og meari...

777656 words are all /oanf of the common Towcr Commun/’tﬂ /anguagc
and if someone new were to come in, we would have to 6X/o/a/n how
we got them and what i’/)éﬂ mearnn. Wc also would tell them that we
got this /ar;guagc éﬂ reports, information, investigations, and what
we do and learn in our [ ower community 64[1%1/‘0, ]995.1995)
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® Bakhtm on assimilation of forms as a

.® Potentia] exPlana*:ion of ditferences

We assimilate forms of ]anguage on]g in forms of utterances and in
conjunctions with these forms.

T he forms of language and the tgpica] forms of utterances, that is
sPeech [written] genres, enter our expcriencc and our

CONsciousness togcther, and in close connection with another...

These genres are so diverse because theg differ depending on the
situation, social Position, and Persona] interrelations of
Par’cicipants in the communication” (P 79)
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Frescntz
bcth’s Cha”cnge 13 ?inglish Onlg 1998

In 51 grade, this [past approach] has translated into engaging in a
representative investigation in math on that first day, working in
groups, finding ways to be mathematicians using English and Spanish
as resources.

Later in the year, it’s meant reading biographies, creating museums,
talking about issues of tolerance and intolerance, writing poetry --
everyone, from new arrival to native English speaker, from learning
disabled to GATE student. It’s meant English speakers trying to
present and communicate in their fledgling Spanish and Spanish
speakers using their newly acquired English at every turn.

So, now | think about what 1I’m going to say and show on this new first
day and what it will mean for the classroom community ... (Yeager,
Tesol Newsletter, 1998)
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Contrasting Opcning Moments of 1993

Table 1

Defining Languages U sed 19 93
Time Spanish/Vietnamese Eng lish
5:20 Wel come to the tower
I'm going to say thatin three different ways
wel come to our class
because we're so lucky thi s year
Y los tres idiomas to have three languages in our class
que tenemosennu estra clase son
Ing Iés, Es pafiol y Vietnamese three languages in here this year
Sol'mgoi ng to say wel come to the class in English

bienvenidos a laclaseenEs pafiol

and I'mgo ingto try to say

if Truc will hel p me

say s it in Vietnamese lookingat Truc(mas o | I'dlike to say itin Vietnamese
me nos ha nd signal)

Alright? OK?
so we're so luckytoha ve three languages in our
class

yporesoyo hablo alllanguagesth at we speak are important
los idiomas, los idiomas q ue puedo

Y ustedesp ueden hablarlos tam bien because they'reall important

so we'llbe us ing them

and you'll be he aring them lots

now you mightthink right nowtha t1 amsayingth e
same thing ino ne language

that 'ms aying inth e otherla nguage right now
pero no estoy dic iendo lami sma cosa

no mases ta estoy siguiendo conel tema and when | finish o ne thing
I'm justgo ing to keep on going
with the sameid eas
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With Fost»-rmcorm 1998

First Day: Full Discourse Excerpt

Time/ Spanish English
Event
55:20 You've probably noticed (57)
Thatand I'mgoing to talk a bout thi s this afternoon
that I'm not speaking
Spanish and En glish
And | always do
But you know we have a new law In Cal ifornia
That says | need to be usi ng Eng lish right now

And so I'l be doing th at

And | am going according tot he law

that doesn't mean that you and | can't speak Spanish
together

and | will talk to you ab out that

alittle more when we get a chance

And all of us

But Right now | canonly speak in English

Because we need to speak English ...

now | will ask yo u if you understand

| will come ar ound to you and as k if you speak Spanish
But we're going to talk a bout th at this afternoon
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Reform as Actions of | ocal Actors

FCOPIC, time and resources at each level of the

sgstém come togethcr to accomplish a Particular
task

Decisions inside of the classroom are also
shaped 59 the actions of actors outside

Mcmbers often make visible to others ways 13
which these actions support and/or constrain

the actions that subsequent groups can take

(e.g., Barr & Dreebcn, 1980; Santa Barbara Classroom Discourse Group,
1992, Dixon) Grecn, Yeager, Baker, & Franquiz, ZOOO)
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But...Folicg Fresses that led to changes 13
oPPor’cunities within the fifth grade class

Federal Court Cases Language Arts State/Local Tests Class Size
Legislation Standards/Frameworks Elections Reduction

X X X
BEST Plan 50% plus  English Only  Prop 227 September 1998
June 1996 August 1997 January 1998 June 1998 José’s Class
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Bakhtin as a T heoretical Resource

| oward Urwderstanciing the
Language of the C/as5room as
/c/ent/zy [otentials as Sociauy
Constructea




|

‘5ai<htin on &claged responses

Sooner or later what is heard and activelg
understood will find its response in the
subsequcnt speech or behavior of the listener.
]n most cases, genres of complex cultural
communication are intended Preciselg for this
kind of activelg responsive understaﬂ&iﬂg with
de]aged action.

p——

T:‘verything that we have said here also Pc—:rtains to
written and read speech) with the aPProPriate
a&justments and additions.” (. ¢0)
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Conscqucntial Frogrcssion

~ Members of a group construct intertextualties
between and among Past, Present and future texts as

events are constructed within and across times and
events

— Across time and events, there is a conscquential
Erogression that shapes texts, Practices and
now]ec’ge afforded in&ividuals—-within-a»-grouP as

well as the collective
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Hguel
PattensCf Structwirg Particition Qreatig Multide Contastivéppatuntiesfor NegtistingJndestanghgs
AndPatentidUndestandingSaossTime onDayl

WhdClass >  Individual Tble Goup —{> TablessGraip —> Tabl&oup te—
WhdaQass

Constrticigaplace indarning log ¢ Recedimg group @smte onboard
Makingguess Regigringyour persanstinate — Sharigyour persaestimate Orentingtoredagroustimate
Estabdingpreedure in neebook Negotiatiagroupwstinate S if repated inawectly as
Definingmatheretics indvidual gtinate
Definingwhat it neans tde a (Redegottingwithothe (H S
mahenatician Ennifevitt éacheyindiidud I
undestandingfwhyltere i¥no
right answefl getting £0ler
estinateO
Estabdingtyps ofqustions I > (Repegottinggroupstimée
mahenmaticiars ask % I >  Repttingrevied etimate
Defiinga commagiestionto be Sharigundetandingit other(F Recedig revsed stimateon board
invstigted bygroups: TG)Ntlre arao winne©))
How ochdidthe teackr Refraingwhait neans tget more
. pay foyougroupOs informtiontoget a clser
Waerneln? esinate, bunot aOriglmswerO
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probdm Sharigandecordingctud cots
’. Dstinguishirgtwea aguess
andan estinate (gttingto a
’ cleer efimateraherthan a Recadimg procesyowse toadlieve<:
. @ight answerQ) persordandgroustinates




(_ontrastive Analgsis:
Cultural Fractices Across 3 years
Y

Actions & Practices Observed: First Day of School 1993 1996 1998

Observing

Using two languages

Writing in language of choice
Introducing & Defining roles
Collecting data

Interpreting data

Comparing data

Working in pairs

Working in groups
Explaining/Practicing new processes
Defining terms

Asking questions

Reporting to class

Participating as member of audience
"Writing to think"

Learning log s

Revising thinking

Defining what things mean
Negotiating group answer
Supporting ideas with evidence
Sharing opinions & ideas
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7 e

"~ rom the collective to the individual

1

A tale of two sisters

1998 Vs 2000

386 words 289 words
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= 9

9 ‘(l‘!t a . a Cl l,t
P Ba i on g@ﬂrés anda inaiviauagili 9

® T’]Cg [ enres]...acquire ...a special internal

* Dectiecause the speakin [writing, reaéing]
subiject in this case, the authorof the work—
manifests his own individualitg in his stglc, his
world view, and in all aspects of the design of his

WOTrK.” (P 75)

\We argue that this can be extended to the
collective and to individuals-within- the collective
who also autﬁorworks that manhcest ways cnC

knowing, being and doing that guide members’

actions.
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Comparison of ToFics: Ditferences in

cjiscourses across classes 1Cor the sisters

Sister 1 (1998) Sister 2 (2000)

— Transition to English level — English (3 yrs)
1/2

Tower works together
Tower is a group

Being an ethnographer Tell people things they

don’t know
Took position as

ethnographer from Tell them what Red Apple
Venezuela means

— Worked as ethnographers
and historians (Island
History Project)

Why we call it an Apple
party
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— Mathematics involves — Celebrate people’s
solving problems, birthdays (Las
times tables, etc. Mananitas and cake

— Learned about Social and 1ce cream)
Science

— Learned about past-- — When problem i1n class,
slavery and clothes, discuss 1t
19th century clothes

— Use brains — Is a student and
— Use English and member of Tower
Spanish community
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— Bill of Rights and — People wouldn’t know
Responsibilities (rules what she was talking
they made) about

— Learned about — Take tolerance and
investigations and respect with her for
evidence -- M& [IM or next year
Watermelon (day 1)
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Arguments in Favor of English Only

Here’s the claim made in suppo rt of English Only

If childr en go th rough a full elementary career in English Only,
then tho se stud ents shou 1d be academically competent readers and
writers (atgrade level) by the end of that career.

Teachers, particul arly in the primary grades, should be able to teach
the science and so cial science con tent ( curriculum) through the
reading and second 1 anguage prog ram, the refore mitigating th e loss
of time due to th e emph asis on langu age arts.

If you give kid s English , then th ere will be a level play ing field and
high expectations for all. Research shows them thatbecause the
parents will encourage Spanish in th e hom e, the student s will not
lose their Spanish. It will come back to th em later as they become
adult s.
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Questions this raises for the future

Howd oes the wit hdrawal (or addito n) of lang uage (oroth er)
resources impact the develo pment of conceptual

underst anding across disciplines - e.g., science, social

science as well as mathematics and literacy?

Howd oes the cha nging langu age va lue influe ncestude nts’
perceptions of who counts as compe tent as well as wh at
counts as compete nt perfor m ance?

What content and practice reso urceswill students  bring from
the prim ary grades given theparticu lar view of science and
socials cience inscribed in Ope nCo urt and Into English?

What will count as disciplinary knowledge tha tthey bring to
subsequent ye ars of schooling?
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What are the consequences for parent-child communication and family
relationship?

How does this affect their ability to conceptualize complex ideas in any
language?

How does this affect their sense of efficacy as a learner as they begin to
perceive themselves as not being able to do this?

s it now no longer an issue of language, but also one of how they perceive
self in all dimensions, not just about school?

How does this affect their view of who is competent and not competent?
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Bakhtin on authoritative utterances

In each epoch, in each social circle, in each small
world of amilg, grienc}s) acquaintances) and
comrades in which a human being grows and
lives, there are alwags authoritative utterances
that set the tone-—artistic, scientific, and

jouma]istic works on which one relies, to which

one refers, which are cited, imitated, and

followed.
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Her e’smyo bservation aboutth e consequences
to date

Missing lingu istic resources: whenyou canuse Spanish (or other
nati ve language)toco ntextualize the contenta nd/or specific

voc abulary (conceptualvo cabulary)—understand the wordse ntiment
(Sp anish speakershould have beenab le to use word inS pani sh—
per ceivingass ome thing worth knowing o r ma king re lati onship to)

Will ingness toris kinc ontent areas is missin g—*“l used to know this”...
be com ingsil ent—child could notexp lain her biography project to

par ents “l can’'tremember, | can't rememb er the words, | can'tdo this.
Thosewh owereco nfidentan d bilingual before the change may be able
to do taskbuti mpactonthose morete ntative. The tentative ones(a nd
sometimesth e confident onesaswe |Il) believeth attheyh ave lostth e
abili ty to access thevo cabulary in Spanish that would enableth em

exp lainto their parents—ex. Not being able to explain the Holocaust or
Ann Franktopa rents where students previous ly could when theyha d
acc esstobo th languages.




Bakhtin as a Fotcntial Tixplaination of the
Consequcntial Nature of the Ditterences

In each epoch) in all areas of life and activity,
there are Particular traditions that are
expresscﬁ and retained in verbal vestments: in

written works, in utterances, in sayings, and so
Forth. (p. 88-89)
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Across Years, the Changing Discourses Shaped
Opp or tunities for Learning and Social I dentities

Policy Changesand Actions of those
Externalto the Classroom
Narrow ed w hat could b e

KNOWN
TAKEN UP
And
CON STRUCTED

By the Teac her by Stud ents

Byrestricting linguistick ¢sources and
instructional approaches, these policies had the
consequence of constrainingacademicresources
related tothe construction of socialidentities

R
=
.
2
2
B
®
L
®
®
B
B
- 9
. 9
»
. ®




§ 5 Support for the Research
=9
= ® Work on this study was supported by grants
from The Spencer Foundation, the
Linguistic Minority Research Institute and

the California Writing Project.

2

E
9
3
—_ 9
= ®

°
= ®
- @
- 2
- 2




